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Introduction

In early childhood education (ECE), leadership is pivotal in fostering high-quality
educational programs and environments that support children’s development. Interview B
also offers a much-anticipated understanding of an educational leader's function and duty in
the ECE setting. Leadership: According to the interviewee, an experienced educational
leader, several facets of leadership can be underlined. The significant facets are the leadership
style, advocacy practices, and collaboration with families and staff. This evaluation will
compare the leadership behavior reflected within Interview B against the leadership theories
and frameworks. The interview responses will also examine Eafly Childhood Education and

Care advocacy.

Role and Responsibilities ofan'Educational Leader

The educational leader interviewed(has beeft in the role since 2012, reflecting a wealth
of experience guiding and supportingistaff and children in the C&K framework. In particular,
they have academic preparatiodSun the Bileach, B.Ed., and Dip. C.C. qualifications, thereby
showing evidence of theimacademi€ background supporting leadership practice. They include
evaluating the educationalfprogram and care services against the National Quality Framework
(NQF) more than the practi€e, engaging in reflective talk and discussion, arranging the staff
performances, appraising and developing and enhancing the quality of the care in

collaboration with the advisory curriculum reports (ACECQA, 2020).

The interviewee says he/she has an impressive task of managing education and being
responsible for families, staff, children, and the whole community. Arthur et al., (2021) found
that early childhood leaders must juggle managerial responsibilities with pedagogical
knowledge and create a learning setting that encourages practitioners to think about what they

do. This can be considered a validation of the team’s practice, which is in tune with



transformational leadership, whereby leaders encourage their followers to perform beyond

existing standards (Arthur et al., 2021).

Leadership Style: Transformational Leadership in Action

Interview B shows that the educational leader perceives their leadership style as
anchored on time management and cooperation. Administrators attend to staff after eight
o’clock in the morning to ensure that they engage in reflective practice and address
operational/pedagogical concerns as they arise. This is consistent with the transformative
leadership model, where a leader mobilizes fellow employees to find solutions to a shared

vision (Arthur et al., 2021).

Another sign of the leader's accessibility is estdblishing spe€ific norms where people
discuss what is going on throughout the day. Thi§'is supporteddy distributed leadership,
which aims for leadership to be spread out@Wwithin‘@ given team rather than being offered by a
single leader (Davitt & Ryder, 2018)@n,this ¢asc;the leader actively engages the staff in
decision-making and ensures thiagthe teamygoes through organizational reflection, thereby
developing the corps of staff. Suchdpractices enhance a positive culture that ensures all the
staff are recognized and heénce are productive through constant improvement (Davitt &

Ryder, 2018)

Challenges Faced by the Early Childhood Educational Leader

Balancing Operational and Pedagogical Leadership

The educational leader in Interview B discussed how to divide operational leadership,
which involves staffing, schedules, and other requirements related to the National Quality
Framework (NQF), with pedagogic leadership (Early Childhood Australia, 2015). This dual
role can be very stressful because the director has to be involved in the day-to-day running of

the center while promoting good professional teaching and learning for the children.



However, one significant problem is ensuring enough time for reflection and staff
development besides all the administrative work. Douglass (2019) noted that these elements
are challenging to manage because operational requirements often engulf pedagogical
leadership. The leader in Interview B avoids this by insisting on three reflective staff
meetings a day. This approach closely complements the transformational leadership model in
which leaders should help their subordinates and simultaneously train themselves to remain
stable in the practice, which may prove somewhat challenging when addressing the matters

arising in a childcare setting (Douglass, 2019).

Emotional Labour and Staff Wellbeing

Some other main concerns highlighted in Interyiew B thatimany early childhood
center leaders face include the emotional work theyfealizeawhenmanaging relations between
staff, families, and children. Staff welfare, confliet tésolution, and voice for both children and

educators become the emotional responsibility ofleaders.

In Interview B, the lead@mmanagesythese challenges through an obedient and
sustained emphasis on collaborativé leadership and communication downtown. Nevertheless,
handling emotional pressufes alongside the center’s functioning is not easy, and it entails

great personal-emotional balance, which is not easy to maintain in the long run.

Advocacy for Children’s Learning and Development

ECE educational leaders are crucial in advocating for children’s learning and
development. In Interview B, the leader demonstrates advocacy through active engagement

with families, the community, and staff to ensure the needs of children are met.

Advocacy Through Curriculum Development



One of the critical ways the leader advocates for children is by ensuring the
educational program aligns with the C&K curriculum and exceeds the standards set by the
NQF. The leader also advocates for children by assuring that the educational program meets
the C&K curriculum and goes further to meet NQS compliance (Early Childhood Australia,
2015). The leader collaborates with the curriculum advisory team to evaluate and modify the
center's strategies. High-quality delivery of the curriculum, as supported by the leader, leads
to fulfilling the developmental needs of children through research-based practices

(Waniganayake et al., 2017).

For instance, the leader engages in curriculum-related discussions and follows up on
minutes of the advising team meetings to advocate for changes that cousit in a child’s learning
process, like changing learning materials or improving omsome teaching methods. This is
advocacy at its best, showing an effort made byithe leader who seeks to go out of his/her way

to ensure children are given the best possible chanceiin life.

Advocacy Through Family Engagement

The leader also adwecates for children’s development by working closely with
families. Waniganayake etfal. (2017) stated that one way to practice children’s learning is by
forming good family partrderships. The practice observed in Interview B shows how the
leader involves families in the learning process by making them aware of the curriculum and

children's achievement.

For example, the leader arranges appointments with the parents to accompany them
with their child and outline ways that the parents can support their child’s development at
home. This advocacy guarantees that children’s educational experiences are complemented

by their families’ engagement in further development.

Quality in Leadership and Educational Outcomes



Quality in early childhood leadership is directly tied to educational outcomes for
children. Quality leadership ensures that the center provides children with a stimulating, safe,

and nurturing environment, supporting their cognitive, emotional, and social development.

Defining Quality in Leadership

Quality leadership in ECE involves effective management, pedagogical guidance, and
the ability to inspire and support educators (Waniganayake et al., 2017). In Interview B, the
leader shows the practical qualities of a good leader, and overall, that leader is reflective,

collaborates with others, and is a professional.

For instance, the leader’s incorporation of reflective practie€ as a professional
learning initiative guarantees that staff regularly refleetiand developitheir proficiency to guide
young learners and enhance educational results for the childten® In this way, the leader
additionally improves the quality of the ed@e€ational program by involving the employees to

share suggestions and turn them into@practice within the organization.

Positive Educational Outcomes

In practical tefms, quality leéadership translates to positive educational outcomes for
children. In Interview B, the leader pays close attention to ensuring they go beyond the NQS
standards (Early Childhood Australia, 2015). Maintaining quality service delivery to the

children means that those in the center will be offered the best environment as they grow.

For instance, the leader’s orientation in the curriculum reviews and the staff appraisals
help enhance the educational program that children undergo all the time. Another proof of the
leader’s commitment to providing children with an education program that extends beyond
standards set by regulatory authorities of C&K 1is the engagement in the curriculum advisory
team to advance an educational program that embodies the best of what can be offered to

children.



Challenges in Maintaining Quality

Maintaining high-quality standards can be challenging due to limited resources or
conflicting priorities. For example, a leader in Interview B needs to perform a role of
managing compliance with regulations and, at the same time, being aware of the goals of the
children and families. This challenge is made worse by the task of tracking staff performance
and developing their professional qualifications by the time and resource availability

constraints.

However, the leader's emphasis throughout the project on constructive collaboration
and activities undertaken for reflective practice alleviates these problems. In that way, the
leader engages the staff in evaluating and enhancing educational practices; thus, it is
guaranteed that the center remains optimized for pféducingyfavofable results for children

despite some limitations (Early Childhood Australiag2015).

Conelusion

Professional leadership'in eauhy childhood education requires managing a number of
roles simultaneously, in€luding organizational management and children’s learning support.
Interview B challengeswith regard to leadership styles, reflective practice, and staff welfare
that the educational leader experienced are real-life issues. This shows the leader is a
champion for advocacy both with curriculum on the part of the school, and with families for
improving education for children. When championing collaboration and practice reflection,
the leader ensures that children at the center get the best favorable environment for learning,
emotional, and social growth. Finally, quality leadership in ECE is about performance as well
as regulation requirements; it is about making teachers and caregivers the best in providing

care and education for children, as observed in the educational leader in Interview B.
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